The present study employed Case Study research design to establish the role of ICT on student interaction at the University of Eastern Africa Baraton, Kenya. Expert judgment established validity of research instruments. Reliability of questionnaire items was between 7.61 and 8.61 Cronbach's alfa through SPSS program. Convenient sampling determined 345 students who filled the questionnaire. T-test and ANOVA tested five null hypotheses and it was found that students regardless their categorizations agreed to have studentadministration interaction and that ICT is useful for their interaction but there is a minimal ICT-based interaction between teachers and students. Female students use ICT to interact with teachers and content but male students' interaction with teachers and content is highly limited. Researchers recommend that the university should maximize availability of ICT resources in order to enhance student interaction with teachers, content, fellow students and administration. Male students need to be motivated to make use of ICT facilities for academic interactions. Further research is recommended on student interaction through other variables apart from ICT. 2 discuss differing perspectives, and in so doing develop mutual understandings of the topic at hand. Obi and Kalu (2013, p. 172) advise that "teachers should bring their teaching to the level of the students' aptitude by using familiar instructional resources ... and make classroom interactions more interesting so as to arouse the interest of the students and academic excellence." Oluoch-Suleh (2014) maintains that teachers should give positive reinforcement to the responses given by learners and encourage student-teacher interaction. While student interaction can be viewed at different angles, the present study investigates on Information Communication and Technology (ICT) and student interaction. As we are living in the age of science and technological innovations, ICT has occupied the mind of young people to the extent that students spend much of their time with ICT gadgets than with anything else. As indicated by Wilen-Daugenti and McKee (2008),
Introduction
Many authors have recognized interaction as an important tool for maximized learning outcomes. Gillies (2007, p. 244) , for example, argues that "when children interact cooperatively they learn to listen to what others have to say, give and receive information, First, it enhances students' cooperative learning. The use of ICT in terms of wide area networked computers and printers in classrooms settings enhances and supports cooperative learning. Cennamo, Ross and Ertmer (2014, p. 113 ) add on the power of computer on student-student interaction. They argue that "group works provide an excellent opportunity for the more proficient students to support less proficient students in developing their technological competencies, yet take care to ensure that each student gets an equal chance to work with the technology." They also advise that when using computers to enhance student-student interaction, "it is important to establish an atmosphere where dominance with a few individuals is not tolerated. Secondly, it increases student-teacher interaction in that new wave of technological advancement allows teachers to exchange information with students more easily. Teachers can use this information exchange opportunities to enhance interaction with the learners in such a way that teachers can receive students' assignment and return them online. Thirdly, it enhances global interaction. Through internet technology, students develop a better understanding of other cultures and access information from all parts of the globe, thus paving ways for students to interact with a wide range of other cultures and wellrounded content. Lastly, student-administration interaction. This is when students through the use of ICT related facilities can access important information from the university administration such as examination results, school fees transactions, academic calendars and related issues. In summary, these ways of interaction can be placed into four types namely: Studentstudent interaction, student teacher interaction, student content interaction and studentadministration interaction. The fact that technology has become common in society does not necessarily mean that it is rightly applied to the actual functioning of the teaching-learning transactions (La, 2001) . While there are a number of variables with which student can interact to increase learning effectiveness, this study sought to establish the role of ICT on four types of students' interaction: student -student, student-teacher, student-content and student-administration interaction.
Methodology of the Study
The study used a Case Study research design whereby both descriptive and inferential statistics were employed in data analysis procedures. T-test and Analysis of Variance (ANOVA) were used to test five null hypotheses at 0.05 level of significance. The study was conducted at the University of Eastern Africa, Baraton which is a private institution of higher learning operated by the Seventh-Day Adventist Church in Kenya. The university offers multidisciplinary educational programs in various schools including School of Education, School of Business, School of Science and Technology and School of Humanities and Social Sciences from which students participated in this study. Convenient sampling procedure was applied in data collection. A total number of 345students participated by filling the questionnaire. The researchers distributed the questionnaires to students in their respective academic schools through research assistants. Researchers used their expertise to look critically at the questionnaire items in relation to research questions to ensure validity of the instrument. Each subsection of questionnaire items was tested through SPSS program to ensure acceptable reliability. SPSS provided the 1. What is the level of student interaction using ICT with teachers, fellow students, content and administration?
In order to determine the levels of student interaction with teachers, fellow students, content and administration, the researchers used descriptive statistics through SPSS to determine mean scores and ranges in each variable. According to Mugenda & Mugenda (2003) , mean is the average of a set of score or measurement which is most frequently used measure of central tendency and is calculated by adding up all the scores and dividing the sum by the total number of scores. Koul (2002) regards range as the most general and simplest measure of variability. It is the difference between the most extreme scores in the distribution.
As indicated in Table 1 , the range of student interaction with all the variables was 3.00. The mean score of student interaction with aforementioned variables was found to be in the following descending order:
Student-content, student-administration and student-student interaction fell within the "Agreement Zone" which implies that students agreed that they use ICT to interact with content, administration and fellow students. However, student-teacher interaction fell within the "Disagreement Zone" (1.50-2.49) meaning that students disagreed that they use ICT to interact with teachers. This implies that there is minimal ICT-based interaction between teachers and students regarding academic matters.
Is there significant difference in the attitudes of students, categorized according to gender and program of study, toward ICT?
This research question called for testing of the following null hypothesis using T-test and Analysis of Variance (ANOVA): , Vol. 4, No. 2 ISSN: 2226 There is no significant difference in the attitudes of students, categorized according to gender and program of study, toward ICT. As observed in Table 2 , female students had a higher mean score in their attitude toward usefulness of ICT in student interaction (3.31) as compared to their male counterparts (3.28). Table 3 , however, indicates a Sig. of .633 which is greater than the critical value (.005) implying that the difference of female and male students' mean scores appear by chance. Both mean score fall within the group of 2.50-3.49 which denotes "Agreement." This implies that both female and male students agreed that ICT is important in enhancing student interaction. It is therefore inferred that there is no significant difference in the attitude of students, categorized according to gender, on the place of ICT in student interaction. Table 4 gives mean scores of students categorized according to school, students in the School of Education having the highest mean score of 3.41 followed by School of Science (3.31), School of Business (3.23), School of Humanity and Social Sciences (3.23 and Pre-University Students (3.21). All groups' mean scores, however, fell within the range of 2.50-3.49 which denotes "Agreement Zone". This means that students regardless their categorization according to schools agreed that ICT is useful for student interaction. Table 5 , however, indicates a Sig. of 0.40 which is lesser than the critical value suggesting possible significant difference among students categorized according to school. Test for homogeneity in Table 6 , however gives the Sig. of .095 which is greater than critical value meaning that the difference among students categorized according to schools happens by chance and therefore is not significant. We therefore infer that there is no significant difference in the attitude of students, categorized according to school, on the place of ICT in student interaction.
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Is there significant difference in the level of student-teacher interaction in terms of Students' Gender and Program of Study?
This research question called for testing of the following null hypothesis using T-test and Analysis of Variance (ANOVA):
There is no significant difference in the level of student-teacher interaction by Students categorized according to Gender and Program of Study. According to results in Table 7 , female students had a higher mean score (2.57) of studentteacher interaction than male students (2.40). The mean score of female students fell within 2.50-3.49 which denotes "Agreement Zone" while that of male students fell within 1.50-2.49 which is in the "Disagreement Zone." Further, Levene's Test for Equality of Variances in Table 8 indicates a Sig. of .43 which is greater than critical value, and therefore suggests homogeneity, leading us to use Equal variances not assumed Sig. of .007 which is lesser than the critical value and therefore suggesting a significant difference in student-teacher interaction by students categorized according to gender. This leads us to reject the null hypothesis and therefore, infer that there a significant difference in student-teacher interaction by students categorized according to gender. Therefore, while female students use ICT to interact with teachers regarding academic issues, male students do not. Table 9 indicates mean score of student-teacher interaction by students categorized according to schools, students in School of Education having the highest mean score (3.41) followed by School of Science (3.31), School of Business (3.24), Humanity and Social Sciences (3.23) and finally Pre-University Students (3.21). The mean score of students in all schools, however, is within the range of 2.51-3.49 which is "Agreement Zone." This implies that students in all schools agreed to have student-teacher interaction using ICT. Analysis of Variance in Table 10 indicates a Sig. of .40 which is greater than the critical value suggesting no significant difference. Therefore, we infer that there is no significant difference in student-teacher interaction by students categorized according to schools.
Is there significant difference in the level of student-Student interaction in terms of Gender and Program of Study?
There is no significant difference in the level of student-Student interaction in terms of students' Gender and Program of Study.
In response to this question, Table 11 indicates the mean score of 2.89 for female students and 2.87 for male students. Further, Levene's Test for Equality of Variances in Table 12 indicates a Sig. of .52 which is greater than critical value, and therefore suggests homogeneity, leading us to use equal variances not assumed Sig. of .80 which is greater than the critical value and therefore suggesting no significant difference in student-student interaction by students categorized according to gender. Table 13 indicates that students in the School of Business have the highest mean score (3.01) of student-student interaction using ICT, followed by students in the School of Science and School of Education (2.94), Pre-University Students (2.75) and lastly students in the School of Humanities and Social Sciences (2.67). The ANOVA Sig. of .006 in Table 14 is lesser than the critical value suggesting significant difference in student-student interaction by school. Multi-comparison of student-student interaction in Table 15 indicates significant difference between Science and Humanities (.27), Business and Humanities and Social Sciences (.34), and Humanities and Social Science and Education (-.27).
Is there significant difference in the level of student-content interaction in terms of Students' Gender and Program of Study?
There is no significant difference in the level of student-content interaction by students categorized according to Gender and Program of Study. Table 16 indicates that female students have higher student-content interaction mean score (3.40) than male students (3.38). Levene's Test for Equality of Variances in Table 17 , however, with the Sig. of 0.92, which is greater than the critical value leading us to employ Equal variances assumed mean of .688 which is greater than the critical value suggesting , Vol. 4, No. 2 ISSN: 2226 that the difference happens by chance. And therefore, we infer that there is no significant difference in student-content interaction by students categorized according to gender.
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As far as student-content interaction by schools is concerned, as indicated in Table 18 , students in the Pre-University Program, School of Science and School of Business have the highest mean score of (3.41), followed by School of Education (3.37) and lastly comes the School of Humanities and Social Sciences (3.36). Mean scores in all groups fell within the zone of "Agreement" (2.50-3.49). The ANOVA Sig. of .97 which is greater than critical value, leading us to infer that there is no significant difference in student-content interaction by students categorized according to school.
Is there significant difference in the level of student-administration interaction in terms of Students' Gender and Program of Study?
There is no significant difference in the level of student-administration interaction by students categorized according to Gender and Program of Study.
As seen in Table 20 , female students had higher mean score (3.31) of studentadministration interaction than male students (3.28). Both groups' mean scores, however, fell within the "Agreement Zone" (2.50-3.49). The Sig. of .381 in Table 21 Levene's Test for Equality of Variances in Table 21 , however, with the Sig. of .381 which is greater than the critical value leading us to employ Equal variances assumed mean of .723 which is greater than the critical value suggesting that the difference happens by chance. And therefore, we infer that there is no significant difference in student-administration interaction by students categorized according to gender. As far as student-administration by students categorized according to school is concerned, Pre-University students in Table 22 have the highest mean score of 3.46 followed by School of Education (3.43), School of Business (3.31), School of Humanities and Social Sciences (3.26) and finally School of Science (3.25). Groups' mean scores have slight variation but fall within the "Agreement Zone" (2.50-3.49) meaning that students in all groups agreed to have student-administration interaction by the use of ICT. Further, the ANOVA Sig. of .272 in Table 23 is greater than the critical value and therefore indicates that the difference happens by chance and therefore we accept the null hypothesis that there is no significant difference in the level of student-administration interaction by students categorized according to Program of Study.
Summary, Conclusions and Recommendations
This study concludes that interaction is important tool for maximized learning outcomes. While student interaction can be viewed at different angles, the present study investigated on Information Communication and Technology (ICT) and students' interaction with four variables namely teachers, content, fellow students and administration.
The study concludes that students use ICT to interact with content, administration and fellow students but there is minimal ICT-based interaction between teachers and students regarding academic matters although both female and male students agreed that ICT is , Vol. 4, No. 2 ISSN: 2226 important in enhancing student interaction with aforementioned variables. It is also worth noting that students regardless their school categorizations agreed that ICT is useful for student interaction. While female students use ICT to interact with teachers, male student interaction with teachers was highly limited. Although there is no significant difference in student-content interaction by students categorized according to gender, female studentcontent interaction was found higher than that of male student. Finally, students in all categorizations agreed to have student-administration interaction by the use of ICT. With these results, researchers recommend that the university administration should maximize availability of ICT resources within the university in order to enhance student interaction with teachers, content, fellow students and administration. Secondly, male students need to be motivated to make use of ICT facilities for interaction with teachers for academic issues. Lastly, further research can be done to investigate student interaction through other variables apart from ICT. Wilen-Daugenti, T and McKee, A. G. (2008) . 21st Century Trends for Higher Education: Top Trends, 2008 -2009 . Higher Education Practice-Cisco Internet Business Solutions Group. April 2015, Vol. 4, No. 
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